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IMPROVEMENT OF ASSESSMENT PRACTICES IN SECONDARY SCHOOLS
IN NIGERIA.

Abstract

Continuous Assessment (CA) Practice in the secondary schools in Nigeria
is wrongly practised while the Assessment For Learning (AFk) which
should be a complementary aspect of CA is not well known or practised.
The main objectives of this paper are: (i) to intimate the stakénolders in
education with the level of awareness of CA and AFL\in secondary
schools in Nigeria, (ii) to enlighten the classroom: teachers on the
effective way of practising CA and AFL, (iii) to enlighten the learners on
self-assessment through the remarks of teachers-on their performances
in various tests, and (iv) to encourage adwg~bprepare learners and
teachers on effective implementation of GA apd AFL. The end product of
this exercise is to enhance effective assessment, which will eventually
" lead to improvement in the learning process. The paper looked into the
antecedent of CA and AFL in the'secondary schools, as well the current
level of practice of the two approaches in some states of the federation.
The paper emphasized the fact/that CA practice is guidance- oriented
and formative in nature-while AFL encourages the learners to have
individual assessment of.themseives hence the two approaches are
learner centred. The~writer made use of research findings of other
agcademics as well-ds her own wealth of experience as classroom
teacher and Jrifigoal of a school in her last 25 years in the secondary

schools in SyuQ\State of Nigerfa. Lastly. recommendatit

ns were made for
7 7

Federal_gnghState governments on G
qualityNCentrol personnel so that teaching and ass2ssment could be
2

ffactive in the Nigerian secondary schoois.

g for teachers and
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Introduction

The importance of assessment may be better understood if wa lock at
the roles of educational assessment in general. Thorndike and Hagen
(2000), in describing the role of educational assessment said “The role
of educational psychological assessmant procedures can be no mors
than to provide some of the information in terms of which decisions

may be made. We nope they o rmation and provide it
better than can alternatives”. hb uSEfU‘ m' rmaticn to be\provided
can be gathered during the teaching-iearning process in th€ classroom.

The main purpose of classroom instructionsiss to change
learners’ behaviour in desired directions. Learners’ Behaviour refers to
all changes in the intellectual, emotional and physical spheres. To be
able to know the direction of change, assessmentand evaluation are
very essential parts of teaching and learning process. These desired
directions are often estabiished by the instructional objectives, and the
learning progress is periodically assessed by tests and cther evaluation
techniques.

There are different types.of fests or examinations being given
in schools; there is the termly eryearly examination, as well as end of
course examination such as. WAEC and NECO. All these types of
examinations have their shortcomings. In recent years, the experiences
of examination malpractices and waste in education have compelled
educationists all over the world including Nigeria to become concerned
about the undesirable side-effects of the one-time term-by-term or
yearly summative test or examination. Some educationists in Nigeria
have therefore-identified a number of problems associated with our
former syStém of evaluation of students’ achievement in schools, some
of whichaye listed be' W

&k
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circumstances of the learner or the examination
administration may distort rasults in unpredictable ways.

(4) Assessment is mostly directed ?:o the thought aspect
{cognitive domain) of learning activities.

(3] The reporting system whereby the raw score and overall
average are used to make interpretation and comparison of
results difficult. Thus, the information provided to parents

or guardians is usualiv scanty.

The CA is therefore, the most recent development in th& effort
to reform evaluation in school, and it aims 2t solving all the‘efsblems
listed above. '

The NPE 2004 has re-emphasized the piace of €A™at both the
JSS and the SSS in Nigeria. The use of CA in the overall assessment of
student in both JSS examination and WAEC and NECO-has also gained
wide acceptance. With the commencement of the implementation of
the 9- year Basic Education Curriculum BEC) (NERDC, 2007) in
September 2008 in Nigeria, the National™~Council on Education has
approved a new national framework fer _banducting CA in schools in
Nigeria. There is a plan to improve the capacity of teachers on the
effective implementation of the mew BEC and the new national
framework on CA. This is against.the backdrop of the policy that school
pupils proceeding to the Junior)Secondary School need not take any
selective entrance examination anymore. There is therefore a need to
let the teachers be aware and ready to implement CA in the context of
the introduction of BEC\and the new national framework on CA.

The questionsAo now ask are maini\/ three:-

Is CA rjghtly practised in secondary schools in Nigeria?

Whah\ SAhe leval of awareness of the practice of CA in the
NS of ' :
ameawork on CA?

\u 1at 2

[ I

(%)

d to understand CA as 2 concept, its meaning and

characteristics :md experiences on s practice in schools in



48 African journal of Educational Mianagement— Vol. 14, Nos. 1

Continuous Assessment {CA) Defined And Characteristics
CA has been given several shades of meaning and interpretations by
some eminent Nigerian scholars. Falayajo (1581) referred to it as 3
system of assessment which is carried out at oredetermined intarvais
{usually coinciding with some identifiable units of instruction or level of
the educational system) for the purpose of menitoring the progress or
otherwise of the students and the gseneral performance of
educational systam. '
Yoloye (1984) defined CA as a method of €yaluating the
orogress and achievement of students in educational institutions.
Onasanya {1991) defined CA as the strategy adepted in order to
find out what the students have gained from learning activities in terms
of knowledge, thinking, reasoning, character development and
industry. CA is a systematic and objective ‘method of determining the
extent of learners’ performance in ali the expected changes in his
behaviour. It aimed at getting the-truest possible picture of each
student’s ability and at the same timaJislping each student to develop
his or her abilities to the fullest.{lt is 2 method whereby the final
grading of students takes into'acedunt in a systematic way their whole
performance during a given period of schooling.
~ Despite some slightjvariations in the above definitions, it can be
seen clearly that some characteristics of CA are either specifically
mentioned or implied ih the definitions. Five of such characteristics are
hereby highlighted,
{a) Itissystematic
(b} Itds Gbijective
{c) ¥t s Cummulative
(8} s Comprehensive
le

2) 11 is Guidance-Orisntad

s .
L

«
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CA Practice and Awareness in Schools
Evidences abound to show that CA practice, awareness and usage is
very high in the secondary schools but the practice is not thorough. The
researcher’s experience as a teacher in the secondary schools in Oyo
State for 20 years and principal of 2 secondary school for 4 years
showed that CA is wrongly practised. Learners are not given time- table
earlier enough, so as to know when the tests will come up and {n what
forms. Tests are therefore administered haphazardly- some sehools
administered it once a month, others one before mid-term and one
after mid-term. The worst part of it was that the tesis,are mainly on
cognitive aspect of iearning, and the affective .and psychomoter
domains are left unassessed. However, when | asstined the post of a
principal, | tried to change the situation. The students were told at the
beginning of every term that there would be three types of CA:

(i) a general test on cognitive assessment;

(ii) homework given as an individuahor group project; and

(iii) the notes on lessons wouldalsdde assass

To corroborate the expeniehce of the researcher, Obioma

(2008) examined the status, gapswand challenges of CA practices of
primary schools and its teachers across the six geo-political zones of the
country. The survey sought information from the school teachers, as
well as the appropriate application of the CA instruments, whether
there are uniform €A guidelines across the country and how school
teachers engage in CA practices. Results showed that in general school
teachers misapplied the CA instruments leading to more of continuous
testing of igdgders instead of continuous assessment. CA guidelines not
mly varigdAagross States and Schools DL’ Ners ais: dmcren* from *nc
guidelimes sfrpuat.—:d in th

zlass hesEs was i

orogramme
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schools. Lastly, a nation-wide sensitization and advocacy on the
usefulness of CA be carried out on parents and other significant
stakeholders. _

it has been established that ther: ss and usags
of A in the secondary schoois but tha .r:'r.:'sed. ‘What
then is expected from the classroom practitioner, in order to make CA
affect vely practised?

Demand for Effective CA Practice
The CA practice demands certain preparation from thelteacher, they
are:

{a) Learners need to be informed of the when and how of CA.

{b) Continuous update of the learners’.scores so as to have an
up-to-date idea of each learner’s rate of improvement.

(c) The teacher too should ontinually update his own

knowledge, and his teaching techniques, materials and
objectives should be indingwvith learners’ performances.

{d) The teacher must design the teaching-learning procedure
such that the weight'of marking is not unbearable for him
and the weight of testing is not too heavy on learners.

(e) Tne teacher should use the feedback from each test to
guide the'design of the next teaching.

This demands that a teacher should be flexible in designing
his course work so that changes can be effected easily
should the results from earlier tests so direct.

f The teacher would have to take into account the affecti
and psychomotor domains and not just the
domain alone., Teachers should be aware. thar |s
interest and 3t ‘ 0j ;i

UG
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From the demands of CA ziready soelt out, we can conclude
that if CA is rightly practised, teachers will be more effective in their
ea‘:hfng and learners will learn better in-our schools.

Assessment for Learning (AFL)

AFL is not a new concept in the school system but it is not well known
or practised. It is an assessment system that is useful in generating
comments that could provide either the teacher or the studentsor. both
with direction for improvements of learning or teaching (Raleye and
Ojerinde, 2005). Series of literature evidence abound that supports the
assertion that formative feedback (given in AFRL)~contributes
substantially to improvement of student learning“and performance
{Black and William, 1998; William, Lee, Harrison and Black, 2004).

The Curriculum Development Council ofHong Kong (as qyoted
oy Carless 2005) stated that AFL is promoted.(in, Hong Kong) to ‘reduce
excessive tests, examinations and dictations and to help provide
information for both students and teacfefs to improve learning and
adjust teachings’.

However, one fundamental problem that mankind (especially
those in developing world) faces’is the fear of change. It is difficult to
introduce new concepts in the way people used tc do something
(NECO, 1999). This perhaps was why AFL appeared to be difficuit to
implement in Nigeriap'schools. Instead, teachers appeared to be more
concerned with theirstudents passing high-stake examinations with
little concern forythe nature of the process ieading to the writing of
formative tesis,

Taachaeg have not been taking formative fe@dback serioucly in

1asadQ (Faleye and Digu-Olarinde, 2
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and teachers failed to give medmnglui feedback to students after any
test or exercise. ’

Nevertheless, there are literature evidences to support the
notion that AFL enhances learners’ understanding and performance in
the school. From the last decade (I.e from the 1990s) to the present
period, there appeared to be agreement in the literature on he
usefulness of AFL for promoting students’ learning and teachers
teaching effectiveness. Learning a change in behaviour due to
experience (Crowl, Kaminsky and Podell, 13997) is affected by a number
of factors.

Apart from the inherited hereditary traits fromi parents, what a
learner would gain from the activities that go on in the classroom is to a
high extent determined by the efficiency with'which the teacher does
his/her work (Tsui 2004), especially his/her_assessment behaviour. This
behaviour is determined by the extent of his/her knowledge of
assessment techniques and commitmentto using them.

The teacher is encouragege.ld use varying tools for the
assessment of different topics 4nd ‘domains as listed in the school
curriculum for all subjects (NECO, 2002). However, many teachers
seemed to have abandoned the suggested clues in the curriculum for
personal preferences or styles that appeared to be easy to use and
which will help obtain results quickly, hence the continuous usage of
class tests as the dominant {if not the only) instrument for generating
continuous assessment scenes (Dibu Ojerinde, 2005). The practice
whereby teaghers”use class tests as the main and perhaps the only
instrumeny/fer\generating CA scores is common to majority of Nigerian
secondary, schools, especially the public/government schools. Apart
from €fis, the scripts of students {whers paper and pencil tasts wers

cakeny Also show litt

ot
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schools has shown that comments like very good, good, poor, fair,
satisfactory, etc were most common in students’ notes and report
cards/shee '

Tﬁe quest!or could then be asf<=’d that: why have teachers
found it difficult to give comments that could assist students discover
their areas of weakness and what they could do for improvement? This
could be because teachers are not informed to do so or that.ihky are
not trained in doing it. It could also be because of volume Oilwork or
large classes, which teachers have to cope with during and-after school
hours.

The use of AFL demands certain efforts fpepN\the classroom
practitioners and the iearners in order to usher in ¥s effective use. This
could be found in the ‘black-box’.

The publication inside the black box{(1998) is an influential
pamphlet that summarises the main ¢findings arising from 250
assessment articles (covering nine ye€ans\of international research}
studied by Paul Black and Dylan Williata/The document is weall known
and widely used, and acts as a toueh Stone for many professional in the
field of assessment.

Inside the black boxd@re five key factors which improve iearning
through assessment:

» Providing effegtivefeedback to ouplls
® Actively iny6lVing pupils in their own learning ;
» Adjustingteaching to take account of the results of assessment;

» Recogfizing the profound influence assessment has on the
mofiyalitn and sealf-asteem of pupils, both of which are crucia:

O pedrning;
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o twal -
Giving Fe:

rather than
Working with an i
Howsaver, beyond
follow up the wor!
‘“dj S38s5sment 7or |

2 is embedded in a3 view of t2achin

which itis an assential par+'
2 involves sharing learnin

2 Aims to heig pupils kr ow o and to reilmslize the
standards they are aiming for;
2 involves pupils in seif assessment;
2 Provides feedback which leads io pupils recognizing
their next steps and how to takeg therm;
2 Promotes confidence that eveny pupil can improve;
3 Involves both teacher .angd “oupils reviewing and
reflecting on assessmeniNgibrmation;
They also emphasized on the Taftdrs that coniributed to pupils
learning which are:-
making the learning o@iectiVes and learning outcomes
pupils. ‘
placing the learnipg'ebfectives in a longer term context.
allowing time $othink before answering questions.
providing ora! Feedback which helps move pupils on.
requiring Qugls to saif and peer assessment.
training guPils with the summative assessment criteria.
fzfams! Arizi mg oupils with i’;

T
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(V3]
wn

assessment by the'students themselves, and this will porompt or propel
them to want to study nhard in order to improve or sustain the level of
progress they have obtained. AFL is highly learner-centred; if properly

used, and encouraged, it would usher in offective assessment of
lzarning.

<

Conclusion and Recommendations.

it could be concluded that there is high awareness of the use oidA but
it is wrongly practised. The use of AFL is not known to many teachers
let alone its usage. There is therefore a clarion call for the droper use of
CA and AFL in schools because they are nighly format¥g.and tearner-
centred in nature and they could enhance effective~assessment of
learning. Hence, the following recommendations are suggested:

1. A course on CA and AFL should be introdueed in Colleges and
Universities of Education.

2. Workshop and seminars should_be/drganized for ciassroom
teachers on ine effective use of QAand AFL, and renumeratior
and certificates should be giyeny

3. Parents and learners should{oe sensitized on the usefuiness of
CA and AFL.

4. Workshop and semiprars'should also be organized for principals,
inspectors and sypervisors in the monitoring of the use of CA
and AFL in schools, Certificates of participation should be given.

5. The computerization of CA and AFL should also be done.

ud

w
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