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Foreword

Nigerian teacher educators and educationists are hardly heard after then exit from active
service in the academia. Their voices reverberate only when they appear in local or
international conferences that deal with education as the main theme or other occasions
that draw the cream of the society together. This scenario does not augur well for the
people who have spent their active and productive years in producing skilled manpower
for a nation such as Nigeria. As they made indelible marks in shaping and moulding e
behaviour and lifestyles of numerous individuals in the society, concerted efforts should
be made by individual, corporate and governmental organizations to immortalise teacher
educators in the country. This could be done by dedicating certain monuments ofnational
importance to theirnames or dedicating a national day for their celebration.

The decision of the scholars to come up with a compendium that is titled: “Education
Across the Curriculum” in honour of Emeritus Professor Thomas. K. Adeyanjut is
highly commendable and well- thought out. As a trailblazer and a ground breaker, the
seasoned Professor Emeritus will have solace and a sense of satisfaction for being
appreciated for what he has given to the society and even the nation. This contribution
will help energise the old Professor to exude further confidence m rendering more
services to his fatherland through scholarly contributions that promote teacher education
and overall national interest.

This book could not have come at a better time when the country is re-engineered and
repositioned to take its proper place in the comity of nations. Nigeria needs a robust
curriculum that seeks to provide functional education and trade skills that blend o
produce quality graduates at all levels ofour educational system.

The existing situation where our graduates rely heavily on government to provide them
with white-colar jobs can no longer be allowed to continue. Concerted efforts should be
made to nd the curriculum ofall impediments that militate against national development.

It is my sincere hope and desire that this book will provide the much needed solutions to
the inherent problems faced by our educational curriculum as well as serve as areference
material that will stimulate further research and scholarship in our educational
institutions.

Professor Garba Dahuwa Azare
Director General and Chief Executive,
National Teachers' Institute
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Professor Gideon Omachonu, Professor Emmanuel Achor, Chinonso Okolo and the
Consultant Editor, Professor Isaac Olaofe, who have blown Adeyanju's own trumpet. I,
therefore, recommend Education across the Curriculum: Celebrating Emeritus
Professor Thomas Kolawole Adeyanju to every academic with a strong conviction that
those who drink from the deep well of this volume will surely be reawakened in great
wealth ofwisdom.

Professor Abdalla UbaAdamu

The Vice-Chancellor

National Open University ofNigeria (NOUN)

Plot91, Cadastral Zone, Nnamdi Azikiwe Expressway, Jabi
Abuja, Nigeria

December 2016
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Effects of Millennium Development Goals and Capacity Building on
Social Studies Teachers' Competencies and
Students' Learning Outcomes in Social Studies in Kogi State

Ikmat Junaid

Abstract

Students 'performances inJunior Secondary School Social Studies in recent time have not
been encouraging. Teachers also attributed woefulperformances ofstudents topoor staff
development training. The study investigated the effects of Millennium Development
Goals Capacity Building on Social Studies Teachers' Competencies and Student's
Learning Outcome in Kogi State. This study is a descriptive research ofsurvey type
adopting multi-stage sampling technique. Data were collectedfrom 40 Social Studies
teachers and 360 JSSI1studentsfrom 12 schools in Kogi State. Three research questions
and three instruments guided the study with reliability coefficients 0f0.68for TCQ; 0.76
for CISand 0.72for SSAT. Data were analysed using descriptive statistics and Pearson
Product Moment Correlation. Results revealed that relationship exists between MDGs'
teachers ’competencies in classroom management and students' learning outcomes (r =
0.30); positive significant relationship exists between MDGs teacher competencies and
students' learning outcomes (r = 0.13) and larger percentage ofthe participants with
MDGs capacity Building acquired more teaching skills in the course ofthe training. It is
recommended that teachers should appropriate their newly acquired skills to increase
students'learning outcomes and be proactive in creating enabling environment in order
to motivate students to learn.

Keywords:  Millennium Development Goals, Teacher's Competencies, Capacity
Building, Classroom Management, Social Studies.
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Introduction

The importance of education in modem society cannot be overemphasized. Indeed,
education is a basic force for the socio-economic and political transformation of any
society. It is equally a fact that no nation can develop to its fullest and keep pace with
trends in science and technology without an effective and efficient educational system.
Many countries in the world view education as a good investment for national
development because it is expected to produce the required quantity and quality of
human resources for the economic growth (Akinsolu, 2011). Teaching has been opined
as acommunication between two or more people who influence each other by their ideas
and learn something in the process oftheir interactions (Okunogbe, 2005).

Teaching is filling the mind of the learner with information and knowledge or facts for
future use. (Encyclopaedia Americana, 2003) explained that teaching is helping other
people to leam. It helps people acquire the knowledge they need to become responsible
citizens, to earn a living, and to live a useful and rewarding life. In order to achieve
improved teacher stock and increase their qualification and competencies on thejob, the
federal government of Nigeria recently ordered the National Teachers Institute to
embark on the re-training of Basics 1to 9 school teachers across the country (Akhaine,
2006). The aim of this was to enable the teachers, some of who are not qualified, to
become qualified and be able to effectively teach the four core basic school subjects
namely: English Language, Mathematics, Elementary Science and Social Studies as part
ofthe Millennium Development Goals project.

A substantial number of school teachers were selected from each of the states of the
federation on zonal basis and were made to undergo a one-week rigorous training on how
to use best practices to teach the four subjects named above and were assembles’ in
different locations within each state of the federation for the training. They were also
taught by experts selected from faculties of education in Universities and Colleges of
Education after they had been given orientation on how to handle their teachers and the
programme before the commencement of actual training of teachers. The teachers were
to be taught how to improvise materials or resources for use and how to conduct school
based assessment in their various schools. The Government also provided materials
(manuals) for the teacher-trainees with a little honorarium to serve as a form ofincentive
to the participants (Kolawole, 2006).

The Nigerian Millennium Development Goals 2005 report is the second in the series of
annual reports on the Millennium Development Goals in Nigeria. The firstreport was the
2004 report. The report which addressed the eight Millennium Development Goals
highlights the current status and trends of each of the Millennium Development Goals,
the challenges and opportunities in attaining the goal, the promising initiatives that are
creating a supportive environment and priorities for development assistance.

The report concluded that there is high potential to attain some of the Millennium
Development Targets namely achieving universal primary education, ensuring
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environmental stability and developing a global partnership for development”. In order
to address the problem of poverty and promote sustainable development, the United
Nations Millennium Declaration was adopted in September 2000 at the largest ever
gathering ofHeads of States committing countries both rich and poor to do all they can to
eradicate poverty, promote human dignity and equality and achieve peace, democracy
and environmental stability. The goals include those dedicated to eradicating poverty,
achieving universal primary education, promoting gender equality and empowering
women, reducing child mortality, improving maternal health, combating HIV/AIDS,
malaria and other diseases, ensuring environmental sustainability and developing a
global partnership for development.

The country was the road to achieving the goal of universal primary education by 2015.
Net enrolment ratio in primary education has consistently increased. From about 8 in
every 10 eligible children in 2004, it increased to 9 in 2007 as a result of the
implementation of Universal Basic Education (UBE) programme. This was
complemented with the upsurge in the establishment ofprivate primary schools. Literacy
rate has also continued to increase; the urban areas have, however, fared better relative to
the rural areas. Primary Six completion rate however declined from 8 pupils out of 10 in
2004 to 7 in 2007. The literacy rate of 15-24-year-old also rose from 6 out of 10 students
to 8 during the same period. In all these indicators females lag behind males and more
seriously in primary completion rate. The policy environment was supportive of the
progress made on this goal. This ranges from the launch of free and compulsory
Universal Basic Education in 2004 and its subsequent vigorous implementation in many
states of the federation (whose focus is the first nine years of basic schooling) and the
comprehensive educational reform in 2006 (including education sector analysis and 10-
year education sector plan).

The limitations of the MDGs and its targets are well documented. First, MDGs risk
simplifying what development is about by restricting the goals to what is measurable.
Many aspects ofdevelopment cannot be easily measured. Secondly, some ofthe goals are
very modest e.g. the goal to halfthe proportion of people living on less than $1 a day by
2015 and the target to achieve a significant improvement in the lives of at least 100
million slum dwellers by 2020. Finally, some of the targets do not address problems
identified holistically. For instance, the MDG on education talks only ofa full course of
primary schooling with no reference to secondary and tertiary education.

The roles teachers play in education process is so crucial that they should possess certain
basic skills to help them function efficiently in the classroom. Fuller (2010) defined
Competence as possessing sufficient skill and knowledge in a particular area. He further
stated that “ To understand a competent teacher, we have to see to what extent they apply
an integrated knowledge that they have in planning and implementing their teaching and
revise the contents of their lesson. The other aspect of teaching competency is ability in
technological aids, which suggests that the teacher must possess knowledge and skill
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about proficiency inteaching aids”. Magala (2011) on the other hand was ofthe view that
“Competencies represent a dynamic combination of knowledge, understanding, skills,
abilities and values”. Competences are also essential for the psychological well-being of
teachers. Those whose basic need to be competent are not met, will be less satisfied with
their job, less efficient, and with lower well-being. This will definitely impact the
teaching process and it's outcomes in pupils. Deakin (2008) proposed this definition of
competence: “A complex combination of knowledge, skills, understanding, values,
attitudes and desire which lead to effective, embodied human action in the world, in a
particular domain”.Competence implies a sense ofagency, action and value.

Furthermore, Researchers have argued that teacher competence is a function of teacher
qualifications (Aghenta, 2000). How competent a teacher could be in teaching seems to
depend largely on teacher's qualification. As observed by (Ajeyalemi, 2005), an effective
teacher of any subject must demonstrate: Mastery of the subject matter as well as the
philosophy and goals of teaching that subject at that level; Mastery of general and
subject-specific teaching strategies; knowledge of the learner, learning theories,
principles and methods and good personality as a leader as well as positive attitudes to the
students and the subject matter..

Social studies by its nature can be very effective in promoting critical thinking. This is
simply because the content is within the immediate experiences of the students, it is
popularamong students and its concepts tend to feature extensively among the topics and
since the aim ofteaching social studies is not to feed the students with facts, the ability of
the teacher to frame specific and adequate questions which should not only help the
student to give and discuss answers they provide, rather it helps them to think beyond the
specifics. In the same spirit, (Olabisi, 2011) observed that the content of social studies is
designed to provide the most vital knowledge all Nigerian students should necessarily
consume and acquire as good Nigerians.

Statementofthe Problem

Students' performances in Junior Secondary Schools Social Studies in recent time have
not been encouraging based on the examiner's report (BECE). Commitment to teaching,
a hall mark of a good teacher has dwindled as majority of teachers engaged in other
economic activities for survival. Teachers have often attributed woeful performances of
students in final examinations and poor teaching efficiency to poor staff development
training provided by the government. Several studies had researched into some aspects
ofteachers' competencies and its implication for teaching efficiency, but it seems only a
few had attempted to investigate the effects of Millennium Development Goals Capacity
Building on teachers’ competencies and student learning outcome. The researcher
therefore investigated the effects of millennium development goals capacity building on
social studies teacher competencies and student's learning outcome in Social Studies in
Kogi State.
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Research Questions

Based on the above stated problem, the study provided answers to the following

questions.

L Does teacher competencies in classroom management resulting from
Millennium Development Goals Capacity Building programme correlates
students' learning outcome in Social Studies in Kogi State?

2. (a.) Does teacher's competencies in handling instructional materials resulting from
Millennium Development Goals Capacity Building programme correlates
students' learning outcome in Social Studies in Kogi State?

(b.) What is the classroom profile of the Social Studies teachers who underwent
millennium Development Goals Capacity Building programme in Kogi State?

3. What are the existing teaching skills teachers developed as a result of training
under Millennium Development Goals capacity building programme?

Methodology

This study is a non-experimental design of survey type. Multi-stage sampling technique
was adopted in this study. First, Kogi State was stratified along the three senatorial
districts and simple random sampling technique was employed to select Ankpa-Omala-
Dekina senatorial district out of the three that exist in the state. From the selected
senatorial district which has been sub-divided into ninet Local Governments, simple
random sampling technique was also employed to select four Local Government Areas
(LGAS). Three schools were however randomly selected from each LGA, making a total
oftwelve schools in all. Purposive sampling technique was employed to select forty (40)
Social Studies teachers, while thirty (30) students were randomly selected from each
school. In all, a total 0 f400 participants (fourty (40) teachers and three hundred and sixty
(360) students) were used for the study. Three validated instruments were used to
gathered information in this study, which are: Teacher Competencies Questionnaire (r =
0.68), Classroom Interaction Sheet (CIS), Social Studies Achievement Test (SSAT). The
data obtained were analyzed using descriptive statistics and Pearson product moment
correlation at 0.05 level ofsignificance.

Results

Research Question One: Does teachers’ competencies in classroom management
resulting from Millennium Development Goals capacity building programme correlates
students' learning outcome in Social Studies in Kogi State?

Table 1: Correlation between Teacher Competencies in Classroom Management

Resulting from Millennium Development Goals Capacity Building Programme
and Students' Learning Outcome in Social Studies
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Variables MDGs Teacher Students’ Learning
Competencies in Outcome in Social

Classroom Studies
Management
MDGs Teacher Competencies in
Classroom Management
Pearson Correlation
Sig. (2-tailed)
Students’ Learning Outcome
in Social Studies
Pearson Correlation .302
Sig. (2-tailed) .000

Significant atp < 0.05

Table 1reveals positive moderate significant relationship between the variables at (r =
302, p < 0.05). This is an indication that Millennium Development Goals teacher
competencies in classroom management correlate with students' learning outcome in
Social Studies. In other words, it was discovered from the study that a significant
relationship exists between Millennium Development Goals teacher competencies in
classroom management and students' learning outcome in Social Studies.

Discussion

The present finding accentuates the declaration of Wong and Wong (2005) who stated
that a teacher's ability to use good classroom management influences the students'
attitude to learning and the academic outcomes of the students. Students score better
academically with teachers who are skilled at using classroom management techniques
(Craig & Dickenson, 2003)

Research Question Two: Does teacher's competencies in handling instructional
materials resulting from millennium Development Goals Capacity Building programme
correlates students' learning outcome in Social Studies in Kogi State?

Table 2: Correlation between Teacher Competencies in Handling Instructional

Materials Resulting from MDGs Capacity Building Programme and Students'
Learning Outcome in Social Studies
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Variables MDGs Teacher Students’ Learning
Competencies in  Outcome in Social

Instructional Studies
M aterials
Handling

MDGs Teacher Competencies in

Instructional Materials Handling

Pearson Correlation

Sig. (2-tailed)

Students’ Learning Outcome

in Social Studies

Pearson Correlation 134

Sig. (2-tailed) 034

Significantatp < 0.05

Table 2 reveals positive low significant relationship between the variables at (r = .134, p
< 0.05). This is an indication that Millennium Development Goals teacher competencies
in handling instructional materials to facilitate learning correlate with students' learning
outcome in Social Studies. In other words, it was discovered from the study that a
significant relationship exists between Millennium Development Goals teacher
competencies in handling instructional materials to facilitate learning and students'
learning outcome in Social Studies.

Discussion

This present finding buttresses the assertion of Gbenu (2012) who in his view regarded
teaching as the noblest profession and it is ofimportance that those individuals whojoin
the teaching profession should be dedicated and competent in their work. Moreover
Gonzales and Wagenaar (2005) supported this present discovery where they asserted
that “Competencies represent a dynamic combination of knowledge, understanding,
skills, abilities and values”. Competencies are also essential for the psychological well-
being ofteachers.

Research Question Two (b) : What is the classroom profile of the Social Studies

teachers who underwent millennium Development Goals Capacity Building
programme in Kogi State?
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Table 3: Profile of Social Studies Teachers’ Classroom Interaction Pattern

Teacher Individual Student Teacher — Monologue Teacher  Confusion Others Total

category student ~ 9roup  prompting not
work Activity learning facilitating
learning
Total % 604.3 506.1  2250.85 952 313.82 141.7 60 3971.97
% 15.1% 13% 56.3% 2.3% 7.8% 3.5% 2% 100%
Mean

Considering the result from the overall Social Studies teachers' interaction pattern, the
teachers observed used only 28.1% ofthe period for Students' activities which is roughly
% ofthe subject period, 56.3% was used by the teachers to facilitate learning and 15.6%
goes to other activities that do not facilitate learning. This implies that 28% of the
teaching-learning process was given for students' participation and 56% occupied, with
teachers facilitating learning and 15.6% claimed by other activities interrupting
teaching-learning processes in Social Studies classrooms. Some of the teachers
interacted with by the researcher affirm the fact that concepts in Social Studies need
detail explanation and therefore, teacher must take time to explain every concept in
detail. This was the reason accorded, for the larger percentage of the period used by the
observed teachers inthe classroom to facilitate learning.

Research Question Three: What are the existing teaching skills teachers developed as a
result oftraining under millennium development goals capacity building programme?

Table 4: Participants' Responses on Teaching Skills Teachers Developed as a result
of Training under Millennium Development Goals Capacity Building

Programme

S/N ITEMS SD D A SA X SD

1 MDGs capacity building increase my 3 5 18 14 3.08 .888
effective classroom management skills  (7%0)  (13%) (45%) (35%)

2. MDGs capacity building help me in 3 1 18 18 3.28 .847
handling individual differences in 8%) (2%)  (45%) (45%)
students

3. MDGs capacity building has increased 2 18 0 20 345 597
my communication skill. (5%) (45%) (0%) (50%0)

4, MDGs capacity building increases my 3 7 15 15 3.05 .932
skills in test construction. (7%) (17%) (38%) (38%)

5. MDGs capacity building increases my 4 6 16 14 3.00 .9%61

knowledge of computer as ameans of  (10%) (15%) (40%) (35%)
passing instruction.

6. MDGs capacity building increases my 4 6 14 16 3.05 .986
continuous assessment administration  (10%) (15%) (35%) (40%)
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Table 3reveals that 35% ofthe participants strongly agree, 45% ofthe participants agree,
13% of the participants disagree and only7% of the participants strongly disagree that
Millennium Development Goals capacity building increase their effectiveness in
classroom management. Moreover, 45% of the participants strongly agree, 45% of the
participants agree, 2% of the participants disagree and 8% strongly disagree that
Millennium Development Goals capacity building help them in handling individual
differences in students. Likewise, 50% of the participants strongly agree, 0% of the
participants agree, 45% of the participants disagree, 5% of the participants strongly
disagree that Millennium Development Goals capacity building has increased their
communication skill.

Also, 38% ofthe participants strongly agree, 38% of the participants agree, 17% ofthe
participants disagree and 7% strongly disagree that Millennium Development Goals
capacity building increases their skills in test construction. In the same spirit, 35% ofthe
participants strongly agree, 40% of the participants agree, 15% of the participants
disagree and 10% of the participants strongly disagree that Millennium Development
Goals capacity building increases their knowledge of computer as a means of passing
instruction. Furthermore, 40% ofthe participants strongly agree, 35% ofthe participants
agree, 25% of the participants disagree and 10% strongly disagree that Millennium
Development Goals capacity building increases my continuous assessment
administration.

Discussion

Findings from this study support the assertion of Adetayo (2011), defining competence
in teaching as a means or the ability to accomplish assigned duties of which teaching is
the central part. Also, the present findings accentuate the assertion of (Aghenta, 2000)
who declared that how competent ateacher could be in teaching seems to depend largely
on teacher's qualification. This point further supports Mullen's (1993, cited in Adeyemi
and Adu, 2012a) argument that the level of a teacher's subject matter competence is a
prime predictor ofpupils' learning.

Conclusion

From the findings of the study, it was observed that there are positive relationships
between teacher's competencies in classroom management and instructional materials
handling with students' learning outcome injunior secondary school Social Studies. The
results and findings ofthis research should move furtherrather than being additional data
to the understanding of the theories in teaching and learning environment. Therefore,
when teachers who have participated in Millennium Development Goals capacity
building appropriate the skills they have acquired in the process of the training in
teaching-learning process, there is the tendency for students learning outcome in Junior
Secondary School Social Studies to improve.
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Recommendations

The findings summarised above have far-reaching educational implication for the

government, teachers, curriculum planners and school administrators. Therefore, the

following recommendations were made.

&> The Government should increase the subvention for Millennium Development
Goals capacity building in order to give teachers more opportunity to acquire more
skills.

Teachers should appropriate the skills they have acquired in classroom activities to
increase students learning outcome.

> Teachers should be proactive in the creation of enabling environment for their
students in order to motivate them to learn.

There should be periodic supervision and regular monitoring of teaching-learning
process in the school.

The reports from teachers' supervision should be available for them (teachers) to read
so that they can improve on their skills.
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